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EXPECTATIONS COMPETENCES

ROLE

Educator
Someone who has mastered the classroom (in-

person and virtual) and translates content into the 
students' language and daily routine;

Cognitive and 
Functional.

Researcher
Someone who has mastered research approaches, 

methods, and techniques and understands and 
respects the research object;

Cognitive, 
Behavioral, 
Ethical and 
Functional.

Extensionist

Someone who fosters the connection between 
the educational institution and society, focusing 
on extension actions, mobilizing individuals, and 

helping the community;

Functional, 
Behavioral, and 

Ethical.

Manager

Someone who can be recognized as an educator 
who plays a management role in higher education, 

temporarily or permanently, without ceasing 
teaching activities.

Cognitive, 
Behavioral, 
Ethical, and 

Political.

Source: Adapted from Mendonça et al., 2012.

Figure 1. Multi-roles and competences



An important point highlighted by Organizational Roles Theory is that acting in multiple roles, 
often simultaneously, can create tension and negative perceptions in individuals due to the multiple 
sources of normative expectations that surround them (Biddle, 1986).  Previous studies show that this 
context is prevalent in the case of business professors (Barbosa, 2015; Barbosa et al., 2017; Reatto & 
Brunstein, 2018; Silva & Mirailh, 2020). Additionally, Protasio and Tauchen (2021) argue that there is a 
gap in the training of these professors. They suggest a lack of organizational training policies, negatively 
impacting the educators’ performance in the university environment. For instance, Silva and Mirailh 
(2020) note that professors expressed concerns about taking on this role, stating that they had to learn 
how to manage the university and its people through practice, often independently. Therefore, studying 
these individual concerns of professors, such as their perception of organizational (in)justice, becomes 
highly relevant.







Hipótese teórica Hipótese de testes

H1: There is a relationship 
between the organizational 
roles played by business 
educators and justice 
dimensions of justice

Ht1) The educator role is correlated with the perception of justice: : 
(a) distributive by tasks;
(b) distributive by rewards;
(c) procedural
(d) interactional

Ht2) The researcher role is correlated with the perception of justice:
(a) distributive by tasks;
(b) distributive by rewards;
(c) procedural
(d) interactional

Ht3) The extensionist role is correlated with the perception of justice 
(a) distributive by tasks;
(b) distributive by rewards;
(c) procedural
(d) interactional

Ht4) The manager role is correlated with the perception of justice (a) 
distributive by tasks;
(b) distributive by rewards;
(c) procedural
(d) interactional

Source: study’s data, 2022.

Figure 2.  First theoretical hypothesis and its respective test hypotheses.



Table 1 
Universities according to criteria

Region Public Private Mixed Total 

Midwest 3 0 1 4 

North 2 1 0 3 

Northeast 12 3 0 15 

South 13 9 6 28 

Southeast 19 10 0 29 

Total 49 23 7 79 
Source: Sucupira platform, 2022.



Indicators Objective Parameter Theoretical 
Support

Spearman correlation

Spearman’s rho 
correlation

Check the correlation between two 

p-value < 0.05
Interpretation table: 

rho = 0.10: weak correlation.
rho = 0,30: moderate 

correlation.
rho = 0,50: strong 

correlation.

Fávero and 

Mann-Whitney U test
Test whether there is a statistically 

(in cases of 2 independent samples)
Sig < 0,05 Fávero amd 

Kruskal-Wallis  
chi-square

Test whether there is a statistically 

analyzed (in cases of k independent 
samples)

Source: study’s data, 2022.

Figure 3. Analysis protocol.



Table 2 
Frequency of participants working in multiple roles simultaneously 

Simultaneously working  
in multiple roles *

Number of participants

Yes % of 191 % of 172

Educator-researchers 152

Educator -manager 144 94 54,65

Educator -extensionist 98 51,31 66

Researcher-manager 53 41 23,84

Researcher- extensionist 23 12,04 28 16,3

Manager- extensionist 19 9,95 14 8,14

Note: Based on the participants’ contexts, by answering “yes” to question (i), they could check more than one set of roles.

Source: study’s data, 2022

Table 2 shows that the role of “educator-researcher” – someone who, in addition to teaching classes, 
is also dedicated to research and advancing science in Brazil – is the most frequent simultaneous role 
among the study participants. In line with the expectations of Organizational Role Theory, educators in 
this situation are required to develop skills related to teaching, such as translating content, delivering 
lessons, grading coursework, preparing students for the job market, and management (Lima & Araújo, 

a practice established in Brazil since the University Reform and emphasized by the value placed on 

Next, the role of “educator-manager” – characterized as a type of internal manager of the 
institution, who holds coordination and administration positions at the university in conjunction 
with academic activities – appears as the second most frequent role, both throughout the career of 
professors and currently. Feldkercher (2016) suggests that this role is common, as professors often take 
on functions related to university management to advance in their careers. Additionally, according to 
Protasio and Tauchen (2021), acting as a university manager is required by law (Decree No. 94,664, 
of 1987), which stipulates that professors must also perform advisory and leadership functions within 

Next, the role of educator-extensionist stands out, with approximately 51.31% of participants 
having previously worked in this role and 38.37% currently working in it. This role includes educators 
who, in addition to teaching classes and training students, also promote short-duration courses, events, 

criticisms from previous studies (Lopes & Costa, 2016; Nascimento & Pereira, 2017). However, 
this context is likely to change in the coming years, as regulations such as the Curricular Integration 
of Extension Activities (CNE/CES Resolution No. 7, 2018) and the reformulation of the Curricular 
Guidelines of programs are calling for the development of these activities, particularly in undergraduate 
programs. According to Miranda et al. (2024), to meet these legal requirements (normative expectations), 
educational institutions and educators are already taking steps to implement extension activities.



In addition to the previously mentioned roles, there are “researcher-managers,” “researcher-
extensionists,” and “manager-extensionists.” Although these roles are less frequently performed 

conducting research at the university while also assuming administrative functions, such as managing 
processes, people, and programs. The second refers to those who promote courses, lectures, and training 
for the academic community in addition to conducting research. The third connects university management 
with extension projects within the institution.

Therefore, it is critical to investigate the individual and interpersonal perceptions of these educators 
within the university context, along with their perceptions of organizational justice.

Table 3 
Dimension of tasks distributive justice

Statements concerning perceptions of Task Distributive Justice 
Scale

1 2 3 4 5 6 7

The tasks assigned to me related to my role as an educator are fair 4% 6% 11% 11% 22% 24% 21%

The tasks assigned to me related to my role as a researcher are fair 9% 9% 15% 19% 20% 19%

The tasks assigned to me related to my role as an extensionist are fair 27% 8% 21% 13% 10% 13%

The tasks assigned to me related to my role as a manager are fair 27% 9% 12% 18% 11% 13% 9%

required of me to be unfair. 18% 18% 13% 15% 16% 10% 10%

Note 2: the scales most frequently chosen are in bold to facilitate visualization.

Source: study’s data, 2022.



Table 4 
Reward distributive Justice Dimension

Statements concerning perceptions of Reward Distributive Justice
Scale

1 2 3 4 5 6 7

recognition, job security, freedom, and autonomy at work) are fair. 12% 12% 21% 21% 11% 6%

15% 14% 20% 14% 18% 9% 8%

Considering the stress and pressures of my professional activity, the 23% 21% 15% 9% 6% 8%

23% 13% 19% 14% 13% 9%

18% 16% 14% 10% 8%

Note 2: the scales most frequently chosen are in bold to facilitate visualization.

Source: study’s data, 2022.



Table 5 
Procedural Justice Dimension

Statements concerning perceptions of Procedural Justice
Scale

1 2 3 4 5 6 7

The designation of administrative processes, commissions and 
committees has clear procedures. 14% 13% 11% 12% 19% 13%

The designation of orientation takes into account the linked line of 
research. 9% 8% 8% 8% 14% 23% 28%

The number of students who pass it on to me is fair. 6% 5% 14% 12% 26% 29%

26% 4% 5% 14% 8% 19% 23%

My institution's procedures ensure that decisions are made 
consistently for all faculty. 15% 20% 13% 22% 10% 10% 8%

Decisions are made consistently for all professors on the board. 15% 15% 13% 18% 15% 13% 10%

Note 2: the scales most frequently chosen are in bold to facilitate visualization.

Source: study’s data, 2022.



Table 6 
 Interactional Justice Dimension

Statements concerning perceptions of Interactional Justice
Scale

1 2 3 4 5 6 7

9% 5% 6% 6% 23% 32%

The criteria used to distribute the workload/number of courses are fair. 9% 12% 18% 18%

My superiors (coordinator and/or managers) show genuine interest in 
being fair with me. 4% 8% 13% 19% 25% 23%

My superiors (education coordinator and managers) deal with me 
honestly and ethically. 3% 6% 5% 12% 18% 24% 30%

My superiors (education coordinator and managers) are open and 
sincere with me. 5% 14% 20% 22% 24%

Before deciding on matters that concern me, my superiors (education 
coordinator and managers) seek to hear my points of view. 6% 8% 11% 14% 14% 22% 24%

When making decisions about my work, my superiors (education 
coordinator and managers) give me clear explanations. 6% 11% 16% 18% 22% 19%

When making decisions about my work, my superiors (education 
coordinator and managers) discuss the implications of these decisions 
with me.

9% 11% 12% 16% 13% 19% 19%

Note 2: the scales most frequently chosen are in bold to facilitate visualization.

Source: study’s data, 2022



REWARDS -0.176* -0.045 0.025 -0.052 

TASKS -0.014 0.124 0.287*** 0.195** 

INTERACTIONAL 0.025 0.02 -0.03 0.138 

PROCEDURAL 0.071 0.206** 0.117 0.211** 

 TEACHING RESEARCH EXTENSION MANAGEMENT 

Note: *p-value < 0,05, ** p-value < 0.01 and *** p-value < 0.001
Source: study’s data 2022

Figure 4.





Interpretation of H1 Interpretação

Ht1) The educator role correlates with the perception 
of justice:

(a) task distributive; Rejected

(b) reward distributive;  Failed to reject

(c) procedural Rejected

(d) interactional Rejected

Ht2) The researcher role correlates with the 
perception of justice:

(a) task distributive; Rejected

(b) reward distributive;  Rejected

(c) procedural Failed to reject

(d) interactional Rejected

Ht3) The extensionist role correlates with the 
perception of justice:

(a) task distributive; Failed to reject

(b) reward distributive;  Rejected

(c) procedural Rejected

(d) interactional Rejected

Ht4) The manager role correlates with the perception 
of justice:

(a) task distributive; Failed to reject

(b) reward distributive;  Rejected

(c) procedural Failed to reject

(d) interactional Rejected

Source: study’s data, 2022.

Figure 5.

 
Results of the Mann-Whitney test

 Mann-Whitney test Reward distributive Task distributive Procedural Interactional

U de Mann-Whitney 1256,500 2414,000 2222,500 2112,000

0,000* 0,484

Source: study’s data. 2022.



Table 8 
Results of the Kruskal Wallis test

Kruskal Wallis test Reward distributive Task distributive Procedural Interactional

Chi-square 19,314 18,100 5,629 4,319

0,004* 0,006* 0,466 0,634

Source: Study’s data, 2022.










